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OUNONOIr’M4YHN HAYKHA
METOA HA NPENOJABAHE HA E3UK U JIMTEPATYPA

Jlamyk H.M., I'y3ii T.M.
Yeprizigcokuit incmumym exonomixu i ynpasiinns, Yxpaina

A0 NPOBSIEMY HABYAHHA AYAIIOBAHHA
IHO3EMHOIO MOBOIO CTYAEHTIB HEMOBHUX BH3

HapuaHHA ayJiIOBaHHA € OJHIEW 3 aKTYailbHHX NpoOIeM ¢y4acHOI METOIMKH
HABYMAHHSL 1HOICMHUX MOB, AKTYalbHICTh Uiel HpoOieMu, HO-HepIie, 3yMOBICHA PO~
JUIKO, SIKY BLAICpae OBOPIIHA 1 CAYXaHHS B IPOLEt] KOMYHIKalfi, a 1o -ApyTe, CKIaL
HICTIO THOTO BUY ALLIRHOCTL, AYMIOBAHIT IOR A3aHe 3 ASKO1yBAHHAM UYXUX Ay~
MOK 1, 1K HaCTIA0K, 3 NMOI0TAHHAM (QOHETUYHHUX, JEKCHYHHX Ta TPaMaTHYHUX TPY I:
HOHIIB, & TaKOK 3 poOOTOIO MEXAHIIMIR HCUXIYHOL MIFIRHOCT] JI0MHA: YBArom,

JOBIOCTPOKOBOIO T4 ONEPATHBHOK NIaM'ATTHO, HPOTHO3YBaHHAM 1 OCMHCIEH
sM. ClUpHIMAHHSL 1 PO3YMIHHS MOBICHHEBHX LIOBLIOMISHP Ha CIVX 34JICKHTDH Bijl
psity (bakTopiB, TAKHX SK: BAsSBHICTE MOTHBAIL, )KMTTE¢BUIl | MOBICHHEBHH IOCBLZ
CTV ICHTIB, BMIHHS KOHLICHIPYBATH YBalY, CTVIIIHD PO3BUTKY CIYXOBOI LaM 511, EMO-
HiMHUH cTaR ay AUTOPa, HE3BUEHA BAMOBA 1 T.1, AYIIIOBaHHS — 1€ He JHINE CiIyXaHHS
BHCIOBIOBaHb, ane d po3yMIHHA CHIVAIN: XTO 10BOPHTE, LIPO IO, SIKa META BHCIIOB-
MOBaHHA, 3BYKH OTOUYIOUOro cepejosmina (unspoken background). Ay:tiroBaHHA IO~
B'S3aHO 31 CKTAJHHM 1IPOLECOM LIOLLYKY 1 BHOopY 1HGOPMATHBHUX O3HAK 3 Py MO-
IMBHX, IO 3a71€KHThH Bl HAsSBHOCTI B CIyXada aCOIIATHBHHX 3B'S3KIB, BCTAHOBIIE-
HMX ¥ Pesy.IpTali MOBHOFO JOCBLIYV. Pasom 3 TMM BLADY BA€ThCs! «Cd:ibMYBaHHA CLUIM-
BaHHA HeCYTTEBHX O3HAK», TOOTO MOGIIHMX 3B'I3KIB, IMO HE BIAHOCATHCH O KOH-
Tekery. Ipu cupuiiHarTi pigroi MoBr BAGIDKOBICTS 38'43KIB 3HCHIOCTBCS HOCHUTD
JEIKO, IO K CTOCYETHCS 1HO3eMHOI MOBH, TO ¢.TyXad IMOBHHEH OIEPYBATH HE TLTbKH
AKIMBHMM CIIOBHMKOM, ail¢ ¥ DACHBHHM, IPUIOAHMM, B OCHOBHOMY, V HIpoUecl M-
TagAs, [Teo0X14HO HABYATH CTYEHTIB PO3YMITH CMHC! OB JOMIEHHS, HABITH AKIIO
HC BCl co1oBa Ovim touy T 1a 3po3yaii. KiouoBux ¢illB A0CTaTHRO, HI00 3pO3YyMITH
PO 1o Hae MoBa:

Listen for the main idea of the conversation. Don’t concentrate on detail until
you have understood the main ideas. Do not translate everything you hear into your
mother tonguc. Accept the fact that you are not going to understand cverything, Keep
cool when you do not understand — even 1’ you continue not to understand for a long
time. Do not focus on the word/s that vou don’t understand, but the words you do un-
derstand. Using the known words, you can manage to get the meaning of the un-
known words. Listen for the key expressions.
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CASE STUDY METHOD FOR TEACHING ENGLISH
FOR SPECIFIC PURPOSES

As we know that we are living in the world of globalization. English language is
a common language and is spoken in manv countries. [t is considered as universal
language. Most of the universities worldwide mclude lnglish as one of their major
subject. Ukraine is also competing with the other countries in terms of education and
many other things. Tlence, we are forced to meet global standards. 1:nglish is the first
and foremost criteria whether you are applying tor a job or vou arc seeking admission
n a reputed college/university/institution. Conpanies welcome those candidates who
arc fluent in English and have the relevant qualification and skill set. However, can-
didates with the relevant qualification without having proper knowledge of English
language are being rejected. For this, everybody wants to leamn business English and
thus there is an increase in the demand for busimess Fnglish teachers. If you want to
make_ a career in this field then you have to know the proper way of teac]ﬁng business
L"ngl_lsh _In this paper we are going to share our experience and we hope it will help
you in this concern.

C_,'ase studies for ESL teachers can be o uselul wol tor developing your class-
room instruction, whether vou're new (o teaching or i scasoned pt‘(_)l'cssionz-il.

A case study is an intensive analysis ol an individual unit (e.g.. a person, group,
or event) stressing developmental fuctors i relation (o context. [homas offers the
following definition ol case study: «Case studies are analyses ol persons, cvents,
dectsions, periods, projects, policies, institutions. or other systems that are studied
holistically by one or more methods. The case that is the subject of the mquiry will be
an instance of a class ol phenomena that provides an analy tical [tane am.objec:[ -
within which the study is conducted and which the case illuminates and explicates.»

Case studics may be descriptive or explanatory. The latter type is used to
explore causation in order to [ind underlying principles. They may be.pn,)spectn-‘e (in
which criteria are cstablished and cuses [ting the eriteria are included as they
become available) or retrospective (im which criteria are established for selec-tin:g
cases [rom historical records Lor incluston iu the study).

In our opinion the followmg two laclors arc us important in case study teaching
as they are in any other forms of teaching, perhaps even more so, because an instruc-
tor has less control with case discussion than other forms of teaching.

First of all you need to clarify objeetives, so vou need to lind the answers for the
following questions: '

+  What do vou want students to learn (tom the discussion of the case?
»  What do they know already that applics to the case?
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»  What are the issues (central and peripheral) that may be raised in discussion?
» Can the case «arry» the discussion (I3 it appropriate (o vour objectives)?
The next step is planning and preparation. That means you should take into account
some of the issues listed below:

+ how the case and discussion will be introduced

+ preparation expected of students (written. submitted. papers?)

» the opening question(s)

» how much time is needed for the 1ssues to be discussed

»  conceepts o be applicd and/or extracted in discussion

» concluding the discussion

« evalualing the discussion (students’, vour own)

« evaluating the participants (grades for participation?)

To get started — select a short case study that covers the skills you want your
students to practice. Read it several times and consider how it fits with your student-
learning objectives for the class (you need to think about why you are teaching this
case al this time).

Arrange the classroom so that students can talk face-to-face.

Prepare a sel of questions for students to write out as homework before running
the case in class. For class, prepare another set of questions to move students through
the stages of case analysis. These questions can look like these: Who are the people
in the case? Why has the situation (problem) occurred? What possibilities for action
are there? How should the people in the case study proceed?

At the end conduct a teacher-led summary and conclusion discussion, assessing
what your students have achieved.

The case study method provides an opportunity to develop wriling competence.
For instance one group of students may be asked to take the minutes of the meeting
called to solve the problem or to write an agenda of the meeting. When the discussion
at the meeting finishes and the final decision is taken, all students are requested to use
the information in a written form. It may be a letter, a memorandum, a list of points, a
mind map, an action plan, a report, an e-mail or a note — any kind of business writing
which best suits the situation. To do that kind of task they need instruction from their
teacher on the lavoul. style and appropriate tone.

The case study method gives teachers a lot of flexibility in assigning tasks, roles
and functions. The teacher should not blindly follow the instructions in the teacher’s
book. Helpful as they are, they are not the only directions in using a particular case.
Teachers should be encouraged to experiment and use cases as input materials that
are alive in class — modified, changed and exploited in various ways.
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ROLE PLAY AS A SUCCESSFUL ESP ACTIVITY

Once you start teaching ESI. Business English classes. vou soon realize that
grammar explanations and simple activities aren't enough to satisfy the needs of vour
students. We have experienced this when meeting face to face with advanced stu-
dents. To create an interactive atmosphere that is student-centered, you need to create
scenarios where students are required to speak much more than you. Role plays are
one of the best ways to accomplish this goal.

Role play can be a particularly effective way of providing practice for the
participants on a business English course, and it is invariably popular. The
participants may well be familiar with this approach from the business training
courses they have completed. It involves the participants in taking on a role in the
same way that an actor might take on a role on the stage.

The participants in role play will have a situation to work with and their role
card will state who they are, what they want to do, and what their attitude is. If the
card has been well prepared. the participants will be clear about how they should
respond, although there may be some degree of choice.

There are at least four reasons why you should include role play in all of your
business English courses.

1. The change of activity 1s always welcomed by participants and will
help to keep your sessions lively and interesting. as well as koeping the
participants alert and active.

2. Role play gives the participants the opportunity to praciice the new
language that they have been working on in the course.

3. It helps to make them aware of gaps in their knowledge and the
language that they need to practice and learn.

4. Role play can help you to assess the progress of your participants; as
they are fully involved m their activity you can observe their actions and also keep
a check on their language. You can address some ol the points arising {rom your
observations in the feedback session after the role play.

What sort of role play activitics would be appropriate in a business English
class? Here are just a few possible examples.

1. Person A is the designer of a new styvle of cordless iron for the home
and he i3 looking for a manufacturer: B is the managing director of a
manufacturing company but is sceptical about this product.

2. A is the managing director of a small company; B is the advertising
director and wants to advertise the products on television. The MD is keen on
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advertising in newspapers and 1s unconvinced about the value of television
advertising (in terms of costs and returns) so 13 has 1o try to persuade the MID.

A simulation game is similar to role play except that in a simulation the
participants are {ree to take their own decisions and are not directed in any way by
constraints laid down on a role card.

For example, 1n a role play activity, a participant may be asked to take on the
role of someone in the purchasing department who wants to buy a particular product
while their partner may be asked to take on the role of someone in the marketing
department who is very anxious to buy a different product. Their role play task will
be to discuss their products and use persuasive language. There will be no need for
them to agree on one particular product by the end of the activity as the process of
talking and using persuasive language 1s the core purpose of the activity.

[n contrast, in a simulation game there are likely to be more than two partictpants and
each will be given a role. I'or example, one may be the accountant and another may be the
marketing manager while another may be the purchasing manager and so on. They will
start off with a basic scenario, for example, they may be told that their company sells
bicycies and that a new type of folding bicycle has come on the market and they need to
consider how best to take advantage of this product and make a profit.

So, for example. they would have to think about what they could afford to pay for
each bicycle, what the selling price would be, who would be interested, how they could
market it and so on. Thev could take whatever decisions they wanted. They would start
with a cash sum and they would have to think about how best to use that money. They
will be using language they have learnt, but another aim of the simulation will also be to,
for exaimnple, make as much profit as possible in the course of the game.

From time to time, the simulation ‘umpire' could add additional pieces of
information (higher interest rates, higher transport costs, new competitors, a successful
web site and so on) which the members would have to take into account and adapt to.

Educational innovations certainly do not come about automatically. They have
to be mnvented, planned, initiated and implemented in a way that will make educa-
tional practices more adequately geared to the changing objectives of instruction and
make them more consistent with changing standards of instruction.
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