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FILOLOGICKE VEDY
METODIKA VYUCOVANI JAZYKU A LITERATURY

Ishchenko V.
PhD, Associate Professor
Poltava University of Econumics and Trade, Ukraine

CREATING AN EFFECTIVE LEARNING ENVIRONMENT

Creating and implementing a learning environment means careful planning for
the start of the academic year. The learning environment must be envisioned in both a
physical space and a cognitive space. The physical space of the classroom is managed
as the teacher prepares the classroom for the students. Does the room arrangement
match the teacher’s philosophy of learning? Do the students have access to necessary
materials? Are the distracting features of a room eliminated? Attending to these and
similar questions aids a teacher in managing the physical space of the classroom.

Teachers must also consider the cognitive space necessary for a leamning
environment. This cognitive space is based upon the expectations teachers set for
students in the classroom and the process of creating a motivational climate. Effective
teachers create and implement classroom management practices that cultivate an
engaging classroom environment for their students. Two specific areas ol cognitive
space that teachers include in their plans are setting expectations (i.e., rules and
procedures) and creating a motivational climate.

In any classroom, the start of the academic year is crucial to effective
management. A significant aspect of this beginning is the teacher's establishment of
expectations for student behavior, which are expressed through rules and procedures.
Rules indicate the expectations for behavior in the classroom, and for how one
interacts with one's peers and the teacher. Procedures have to do with how things get
done. Both rules and procedures must be taught, practiced, and cnforced consistently.
Included with the development of rules and procedures is the accountability system
of the classroom, which must communicate to students how they are held responsible
for the academic work that they do.

Researchers have confirmed that effective classroom managers begin the
academic year by setting expectations. Teachers whose students demonstrated high
task engagement and academic achievement implement a systematic approach toward
classroom management at the beginning of the academic year. Therefore, one of the
critical aspects of managing classrooms effectively, or managing classrooms in ways
to enhance student learning. is setting expectations.

An essential part of organizing the classroom involves developing a climate in
which teachers encourage students to do their best and to be excited about what they
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awe dearnmg. There are two factors that are critical in creating such a motivational
climate value and effort. To be motivated, students must see the worth of the work
that they are dotng and the work others do. A teacher's demonstration of value shows
students how their work is worthwhile and is connected to things that are important
lor them, mcluding other learning and interests. Effort ties the time, energy, and
creativity a student uses to develop the «work,» to the value that the work holds. One
way that teachers encourage effort 1s through specific praise, telling students
specifically what it is that they are doing that is worthwhile and good. In combination
an understanding of the value of academic tasks and the effort necessary to complete
these tasks motivate. We suggest some practical, easy-to-apply principles that are key
to setting the stage for learning.

Students are positively motivated if they perceive that the training will be valu-
able to them. If training 1s designed to provide job-relevant knowledge or skills, and
learners are aware of its relevance, they will look forward to training. It’s easy to
squelch any 1initial positive motivation if"

o [.eamners aren’t given credit for the skills and intelligence they bring

e Learners are engaged in group activities that don’t match job requirements

e Leamers have to move too slowly or too quickly through the course

e Instructional materials are thick, unclear, unnecessarily complex or intimidating
o The instructional environment is boring, rigid, tedious or uncomfortable

The design of any training program and the actions of the instructor must build
on and enhance whatever positive motivation learners bring with them (o class. Be
sure to keep the pitfalls listed above in mind during development and delivery of your
training program.

People learn by doing. Common sense, yet many training programs fail to apply
this basic principle. Whatever performance you want leamners to do on the job must
be actively practiced in the learning environment. If you allow sufficient time for
relevant practice in your training, students will leave not only with the skills they
need, but the confidence to apply those skills on the job.

Active participation, or practice, requires immediate, constructive [eedback o be
successful. When a learner demonstrates competent performance on the skill being
practiced, it is important to conlirm that they ve achieved proficiency (o reinforce the
skill. If performance does not meet standards, appropriate feedback on where per-
formance was lacking and what to do dillerently must be provided. Providing feed-
back immediately prevents the learner from continuing to practice the skill incor-
reetly. Unlearning something is much harder than learning it right the [irst time.
When giving corrective feedback, the mstructor needs to correct the performance
without indicating that there is anvthing wrong with the leamner to protect his or her
positive feelings toward the learning. Any improvement should be acknowledged
without waiting for perfection.

Most of us have experienced learming that doesn’t allow for differences in ex-
perience, background, abilities or needs. Instruction that takes into account these in-
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dividual differences during training design (to the extent feasible) greatly enhances
learning. Some ways Lo individualize the learning process include allowing learners
to learn at their own pace (self-paced) and giving them some choice in the sequence
and delivery method. Any flexibility that can be provided in terms of pacing, se-
quencing and instructional methods will contribute to matching your program to dif-
fering learning preferences and individual skill levels of your learners.

Applying these principles will go a long way towards increasing the learning
that takes place in your training.

K.¢.u., qouenrt Typeynos Aday.Lia Hamanosny,
KLILH., fonent Kaagnncozopa Canxyram Epknnbexosna,
YmypiaxkoBa Mepyepr AMaHre/ibJIueBHA, CT-NpenoiaBare/ib
FOKTY un. M. Avezosa, [llvimkenm, Kazaxcman

BbIBEOP TEKCTOB NO YTEHUIO
HA YPOKAX PYCCKOI'O A3bIKA

B nomsTHe «Tepecka’ TeKcTay» BKIIOMAIOTCS MABKIKM YTEHHS W ropopenus, B
ATOM cllydae pedb ujeT o0 YMEHHH CTY AeHTa NPOYUTATh TCKCT U pacckasaTh eTo co
Jepkarue, modTOMY «BaXKHO CTPOTO PazAMYaTh YCTIYIO pedh, UTellle W IMHCLMO Kak
ocoOble BUIbI peueBOH ACATEILHOCTH

Yrerme MOXKeT H JIOMKHO OLITH TIOCTaRIeno Ha ciIyxOy yeTno# peun, T.K. ¢Ty-
NEHTHI, KOTOPLIE vdaTes B HedIIOJOTHUECKUX By3aX, U3y4aroT PYCCKHH f3bIK JITs
TOTO, UTOOLI IAYUUTLCA TIOHHMAaTh OPUrHHANLHLIE PYyCCKHe HayduHLle TeKCThL Taxas
VCTaHOBK, THKTYeMas KOMMYHHKATHBHLIMHM TNPUHIMIAMHE IIPEIIOJaBaHUSA PYCCKOTo
s3blKa, 110 APOOHO M AcTaibHO paceMoTpeda B Tpy dax Kocromaposa B.T u Mutposa-
HoBoit O./1.

HHTeHCHBHOE YTEHME HAYYHBIX TEKCTOB HE TOJIBKO pacIlUpser 3HaHHs, obora-
maeT o0Imui ¢;I0BapHbBIH 3amac cTy  eHTa, 3aKpeIUIIeT rpaMMaTHIecKie HaBBIKH, HO
M pa3BUBACT HABBIKM YCTHOH peul.

[TpakTHYecKas 3HAYMMOCTD HTEHUS KaK BHa PEUEBOH JeATeTbHOCTH H HeoOXo-
AMMOCTH Pa3BMTHS HABBLIKOB 3pEOr0 UICHMS BO3pacract IIpU oOYUCHHUU CTYCHTOB
HepeckKasy TEKCTOB, PasBUTHe HABBHIKOB YTCHHS PA3BMBACT HABBIKM yCTHOH pedn. B
CBOK) ouepellh BIAJCHHE VCTHOH PCUbIO YCUCIIHO BiMsET UpH O0yUeHHH HTCHIIO,
OcoGeHHO YCHeNTHEIME MOTYT GBITh Pe3yIbTaThl, €¢I TeMATHKOH YTeHHd U YCTHOU
PEeUH SBIUSCICSH OJUH H TOT XK€ TCKCT,

ITpakTHKa MOKa3BIBAET, YTO CTY AEHT MOKET HOHATH OOIIYIO HALK TEKCTa, eCIH
B HeM 0 30% HE3HAKOMBIX C10B, & €CJIM 310T UPOLEHT HHXE, TO He3HAKOMas JICKCH-~
Ka BooOINE He BANIAET Ha MOHMMAHHUE CTY IeHTa 00IIero CoAepKanud THTACMOTO,



